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Autobiography 

I am a Senior Education Officer with the Ministry of Education, Singapore and hold a 

MA in Applied Linguistics from the National Institute of Education, Nanyang Technological 

University of Singapore. I take on the following management role in school: 

- Lead of the Student Development Team 

- Year Head from Primary 5 and 6 levels 

- Steering Committee member in the Curriculum, Pedagogy & Assessment Team  

I am a firm believer in lifelong learning, and I investigate evidence-based approaches 

on how to increase students’ self-efficacy and motivation by exploring the use of thinking 

routines so that all students can and will continue learning regardless of where their starting 

points are.  

Executive Summary 

Self-efficacy, which is the belief a student has in his or her ability towards any given 

task, plays an important role in helping students regulate their learning (Stempien, 2022). 

When students feel a sense of confidence and belief in their own ability to deal with tasks 

assigned to them, it would naturally motivate them in their learning. Motivation is defined by 

Fulmer and Frijters (2009) as consisting of factors, including biological, physiological, social, 

and cognitive, that control behavior. 

Some students are effective in making their thinking visible by concretizing their 

thoughts through various modalities. Given the diversity of students in our classrooms and 

the dynamic nature of any meaningful classroom interaction, there is a need for educators to 

provide opportunities that will help make students’ thinking visible, so that they can achieve 

deeper learning and become agents of learning for each another.  
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In this project, I explore the use of questioning and thinking routines to help deepen 

students’ learning in the classroom. When students are interested in what they learn, their 

levels of self-efficacy and motivation increase, resulting in positive learning behaviours. This 

is further supported by Pintrich (1999) who posits that adopting mastery and relative ability 

objectives can help with self-regulated learning, whilst positive self-efficacy and task value 

views can help with self-regulated behaviour. 

Based on the research carried out, I proposed certain enhancements to a Grade 5 

English Language Arts (ELA) lesson on Close Reading (see Appendix A). As part of the 

lesson enhancement, I framed the narrative that students have been reading against a larger 

theme: Unfairness. Questions were intentionally designed and structured discussion platforms 

to facilitate visible student thinking, both within smaller groups and the entire class.  

Subsequently, after collecting feedback from my partner teacher and the students on 

their thoughts on how they felt the lesson went, I customized a facilitation plan (see 

Appendix B) for a professional development sharing session that is contextualized for 

English Language educators in Singapore.  

The workshop is designed to provide an opportunity for participants to understand the 

rationale behind the enhancements that I made to the Grade 5 ELA lesson and to be immersed 

in the process of deep learning through discussions that they have with others.  

I believe that the successful enactment of this strategy ultimately hinges on the 

willingness of the teacher to plan and allow for discussions to take place in the classroom. 

However, for teachers not to lose control of the discussion, they will need to structure 

intentional discourse. Whilst planning, platforms for students to make their thinking visible 

must also be provided in order for deeper learning to take place. With deep learning, it is my 

hope that students can then transfer the skills they have learned to other domain areas, both 

within and outside of English Language learning.  



6 

 

English Language Learning in Singapore’s Context  

English is used as the main medium of instruction in the classroom in Singapore. The 

English Language Syllabus 2020 for the Primary level (Ministry of Education Singapore, 

2020, p.6) gives foci on the development, reinforcement, and extension of language skills in 

primary years through an enjoyment of the language with one of the aims of developing an 

independent use of the language. The syllabus goes on to lay out the importance of being 

linguistically and communicatively competent, adaptable, and flexible in the use of the 

language. 

The syllabus document posits that creative self-expression, affective engagement, 

interaction, and positive attitudes and behaviours are all pillars of language learning. It 

further emphasizes how students should be given opportunities to develop their 

metacognition to be able to think critically, introspectively, flexibly, and creatively whilst 

being socially respectful and confident in forming their own opinions and perspectives. 

Facilitating such discussions through social interactions within a classroom would greatly 

incentivize the students’ learning and promote respectful and confident exchanges. All these 

are not just tied to language learning but also to develop our learners to have life-long 

competencies that will help them thrive in the volatile, uncertain, complex, ambiguous world 

long after they leave our educational institutions.  

Therein lies a few critical questions: how do teachers in the Singapore classroom 

enhance students’ motivation to learn something? What structures should we as educators put 

in place to help students feel motivated to want to not just learn, but also to learn more? How 

can we help students connect the dots in all that they have learned? Does student efficacy 

have a bearing on their motivation and regulation? 

I personally believe that the way forward is in structure and routines in the classroom. 

Being intentional about the structures and routines we put up in a classroom will be a positive 



7 

 

catalyst in driving students’ learning.  This is encouraged by Ritchhart and Church (2020) 

who suggest that cultivating engaged students entail structuring processes and providing 

platforms that help them see the relevance of what they learn and at the same time allow them 

to take the driver’s seat in directing their own learning.   

To plan instruction efficaciously, we must first learn to slow down and listen to our 

students’ voices (Ritchhart & Church, 2020). Listening to our students’ voices enables us to 

better understand their thought processes, conceptions, and misconceptions, which will then 

allow us to design instruction that best caters to their learning needs. Some of the questions 

that will guide us, as educators, in the quest to develop better instructional material are – what 

do the students know? Where did they derive their sources of information from? Are their 

knowledge bases and ideas sound? How do we go about facilitating re-learning if needed, and 

what can we do to further stretch and deepen their thinking?  

All the questions above, I believe, can be achieved if we encourage students to make 

their thinking visible through the structuring of intentional dialogues to meet the intended 

learning outcomes of our lessons.  

Intentional Dialogues: Key to Enhanced Learning Experiences 

For the students to be capable of applying what they have learned across different 

contexts does not happen by chance. As teachers in the classroom, we need to engineer for it 

to happen. The provision of routines and structures that promote discussion must be 

intentionally engineered by the teachers for deep learning to occur. Deep learning is defined 

as “the process through which an individual becomes capable of taking what was learned in 

one situation and applying it to new situations (i.e., transfer)” (Solvik & Glenna, 2021, p. 

345), as quoted from the National Review Council.  

van Loon, et al. (2021) studied how teachers’ classroom instructions are connected to 

children’s metacognition and learning in elementary school. They found that the teaching of 
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skills for students to tap into their cognition was positively correlated with their performance 

and accuracy in their self-monitoring abilities. Results from this study suggested that “the 

content of teacher instructions affects children’s strategy knowledge, strategy use, and 

performance” (van Loon et al, 2021, p.625). This means that it would be important for us, as 

educators, to be intentional in the provision of handles to students that will enable them to tap 

into the powers of their metacognitive skills. One way to do so would be to structure 

intentional dialogue to help them further build upon their own understanding of the topic 

being discussed.  

This idea of intentionality is further reiterated by McTighe and Silver (2020) that 

simply giving students instructions and answers is insufficient. Instead, it would be important 

that students are taught how to apply knowledge learned in different contexts via the use of 

higher-order thinking skills. Dialogues that are intentionally structured to allow students to 

think about their own thinking whilst allowing others to provide input to their thinking, help 

make learning purposeful and meaningful.  

As educators, we all know the importance of getting students to think about their own 

thinking. However, being constantly assailed by multiple expectations, and being 

compounded by the limitation of instructional time in the classroom, how do we make a 

deliberate effort and choice to provide students with the ability to think about their thinking? 

How can we structure curriculum instruction so that the students become agents of one 

another’s learning which will eventually lead to deep learning?  

For such conversations to be able to take place in the classroom, teachers must design 

the learning space such that students feel that it is safe and conducive for them to do so.  This 

is further reiterated by Solvik & Glenna (2021) where research showed that the promotion of 

strong teacher-student relationships is commonly associated with the students’ “affective and 

cognitive outcomes” (p. 346). When students feel safe to speak up and are generally positive 
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in their learning, they are then able to tap into the inter and intra-personal abilities of 

collaboration and communication and become more motivated as learners (Ritchhart & 

Church, 2020). These competencies are demonstrated by the students embodying the goals of 

deep learning (Solvik & Glenna, 2021). Mercer and Littleton (2007) who study the effects of 

talk on students’ learning further espouse that the talk that occurs when students are actively 

engaged in collaboration with their peers in learning plays an important role in their personal 

cognitive development.  

Thus, I surmise the importance of two key considerations when planning our lessons 

within any given classroom: 

• the importance of having strong teacher-student relationships with our students, 

and 

• structuring meaningful and intentional dialogue that affords students the platform 

to articulate their thinking. 

I am convinced that classroom interaction quality is critical in helping students deepen 

and enhance their learning. When our students’ learning is enhanced, they can then build their 

knowledge bases and in turn their self-confidence. When the students are confident, their 

self-efficacy will in turn also increase, which would naturally motivate them in their own 

learning.  

Making Connections for Purposeful Learning 

With the finite amount of time, we have in the classroom with our learners, it is 

important for us to revisit how we best make use of it. By considering what is critical for our 

learners, the responsibility is vested in us, as educators, to make every second count in our 

classrooms.  
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One way is to ensure that we are purposeful in teaching our students the skills to be 

able to transfer their learning across different contexts. In fact, I believe that this is one of the 

key success indicators of a well-designed and well-enacted lesson. Once such skills are 

developed, they will be able to connect discrete learning into larger contextual frames.  

Learning should not be mere rote memorization. With the technology infrastructure of 

today and an abundance of information that is made readily available at the click of a button, 

there is no immediate urgency for our students to learn things through memorization. Instead, 

it becomes critical that students develop the skills to decipher which information best serves 

their learning and can discern if it is reliable and helpful for their learning. Hence, I strongly 

believe that there is a greater need to develop thinking routines and dispositions in our 

students so that they can continue to thrive in an ever-changing world.  

This ability to make connections to larger ideas will hold our students in good stead 

way after they leave the educational institutions and into the real world. Such attributes will 

also in part, develop our students’ grit and resilience. Duckworth (2016) sums it up aptly 

when she shares that such skills can be developed through developing a myriad of 

experiences for the learners in our classroom.  

Promoting Motivation and Regulation in Students’ Learning 

When students have the ability to connect their learning with prior experiences, they 

will see value in what they learn. When this value is made apparent to the students, I truly 

believe that they would then be self-motivated and regulated in their own learning.  

When students believe in their own abilities, they will be more likely to be motivated 

to take their learning further. This is further supported by Pintrich (1999) who opined that 

students who perceived that they had the ability to perform a task and understand its relatable 

value, were more likely to be self-regulated and motivated in their learning.  
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There are many achievement and motivation constructs in the field of educational 

psychology, and I particularly believe that motivation is instrumental in helping our students 

learn. My belief is further supported by Eccles & Wigfield (2000) because they opine that 

motivation plays in influencing a learner’s choice, persistence, and performance toward any 

given task.  

Thus, if we provide students with the handles to think about what they are learning 

and connect the different dots in their learning and give them the platform to become agents 

of one another’s learning, we would be helping them grow their self-efficacy beliefs which 

would, in turn, result in them being more motivated and regulated in what they do. These 

handles would be the strategies we deliberately engineer into our lessons, through the 

exploration of structured dialogue and platforms for them to be heard and to hear.  

The Rationale behind the Suggested Changes to the ELA Lesson 

Taking reference from all the readings I have done, I made recommendations to 

further enhance a close reading lesson conducted with two Grade 5 English and Language 

Arts (ELA) classes.  

The original Core Knowledge Language Arts (CKLA) Scope and Sequence (Amplify 

Education, Inc., 2017a) document (see Appendix C) required the teacher to teach the students 

how to identify the evidence within a text to support a certain point of view. The students had 

to respond to the close reading questions and identify evidence that the protagonist - Rosa 

Parks, brings out in the narrative to support her point that segregation was unjust. The 

original deck of PowerPoint slides that would be used to teach this lesson can be found in 

Appendix D. 

Looking at the lesson as mapped out in the deck of PowerPoint slides, I thought that it 

would be imperative to anchor the lesson on a concept-based curriculum design, as suggested 
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by McTighe and Silver (2020), where we were encouraged to “frame curriculum and 

instruction around important ideas” (p.167). 

The suggested enhancements to the lesson which I had proposed to my partner teacher 

were framed against the broader theme of “Unfairness.” The additional questions and 

activities designed for this close reading lesson were aimed at helping students make 

connections to this broader theme. As the notion of unfairness would not be alien to the 

students, I wanted them to be able to draw connections to what this theme meant to them. 

Consequently, one of the other aims would be to facilitate the lesson such that the students 

would be able to draw the links between their own experiences with that of the intent the 

protagonist had wanted the readers to connect with via the narrative in the CKLA reader 

(Amplify Education, Inc., 2017b) in Appendix E. 

The details of the lesson plan can be found in Appenidx A. The rationale behind the 

introductory activity was to offer a platform for the students to share their thoughts. At the 

same time, the conversations would help us, as teachers, to have the opportunity to hear what 

the students have to say based on what they perceive to be unfair. This will also help us to 

understand if there may be misconceptions in the students’ understanding. If the students had 

a clear notion of what unfairness looked, sounded, and felt like, we could then continue to 

delve deeper into the narrative and get students to make justifications as to why they felt there 

was the notion of unfairness.  

You will also find in Appendixes F and G, the summarised feedback provided by the 

students and the teacher after this lesson had been concluded.  

Limitations of the Inquiry Project 

There is always room for growth in any research. To contextualize the entire inquiry 

process, I would like to set forth its limitations: 
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• I only had the opportunity to conduct the lesson in 2 different ELA classes. As the 

lesson was only conducted once, and with the aim of providing the students with 

opportunities to make their thinking visible to deepen their learning, I am unable to 

study the correlation of the efficacy of questioning routines with the student’s ability 

to transfer that learning to other domain areas.  

• Curriculum design is hinged upon the administration standards espoused by the 

different states and districts. More often than not, even when planned in the best 

interests of the students, such standards may lead to unintended outcomes of 

developing passive learners due to how lessons are designed.  

• I do not have sufficient data points to track and observe how implementing such 

questioning techniques would indeed lead to the type of learner’s behaviour that I 

hope to promote: self-motivation, efficacy, and regulation.   

Had there been more time to co-plan and co-teach with my partner teacher, I would 

have been able to better observe if the purposeful and intentional structuring of lessons would 

indeed meet the outcome of promoting students’ agency to think about their own thinking and 

applying it to different contexts which embody the essence of deep learning. Additionally, 

more time would have allowed students to answer the question of whether such learning 

structures would indeed raise their self-efficacy and motivation.  

That said, I still want to advocate for my students’ learning and encourage the larger 

faculty to be intentional about making learning meaningful and purposeful for our learners. 

Every second within the classroom is precious. Let us ensure that we use each in a such way 

that provides only the best to our learners. We owe it to our students to do a good job.  
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Appendix A 

Suggested English Language Arts Lesson Plan and Accompanying Resources for Grade 5 to Partner Teacher 

Time/Duration To Do Documents and/or Remarks Rationale for Activity 

1. 15 min - Prior to the start of the actual close 

reading lesson, I am suggesting, for 

your consideration, to screen parts of a 

youtube video that would help students 

connect with the earlier segments of the 

Rosa Parks story that they would have 

read about. 

 

- We will screen the video and stop at 

“0:38 and ask: 

i. Based on what we’ve read so far 

about Rosa Parks, what do you 

think was viewed as fair or 

unfair from two different lenses? 

A. What would the people of 

colour view as unfair? Why? 

B. What would the whites view 

as unfair? Why? 

https://www.youtube.com/watch>v=kGisA

_Q0w1c 

 

 

 

 

 

 

 

- For this segment, we will get 

students to work with the group to 

discuss their perception of 

unfairness from 2 different points 

of view. 

- As students discuss, they will fill in 

their group’s response in the 

worksheet – “Notion of 

Unfairness” – Appendix H 

- The teacher will walk around the 

class, group to group, to facilitate 

the discussion and to listen to what 

the students are sharing.  

- Get groups to volunteer their 

responses to be shared with the 

class. Peers from the class can 

 

 

 

 

 

 

 

 

 

- This activity helps us to 

understand the students’ 

perception of unfairness. 

This will allow us as 

educators to check if 

students are on common 

ground and if further 

unpacking might be 

necessary. 

- Such questioning techniques 

allow us as educators to 

better understand the 

thoughts of our students. 

This will help us in the 

packing of the CKLA reader 

and also decide how much 

https://www.youtube.com/watch%3ev=kGisA_Q0w1c
https://www.youtube.com/watch%3ev=kGisA_Q0w1c
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Time/Duration To Do Documents and/or Remarks Rationale for Activity 

agree or add to their group’s 

responses.  

deeper we could delve into 

the narrative.  

2. 10 min - Following the discussion above, we will 

resume the YouTube video and pause it 

at “0:39”. 

- We will then ask the question: 

i. What are some of the 

perceptions you have that you 

feel are fair/unfair practices in 

school? Why do you say so? 

 

- In this segment, we will allow for a 

free flow of sharing. As we listen 

to the responses of the students, we 

will look for opportunities to 

connect them to the emotions that 

come with the experiences of the 

students.  

3. 20 min - Based on what we have read about Rosa 

Parks thus far, the central theme seems 

to be revolving around the notion of 

fair/unfair practices. 

 

- For today’s close reading activity, the 

focus will be on one incident on board 

the bus that led to Rosay Park’s arrest. 

 

- As we read aloud pages 41- 42 of the 

CKLA reader to the students, we want 

students to mark next to the parts of the 

text with an “!” which they felt seemed 

unfair to Rosa Parks and the other 

persons of colour on board the bus with 

her.  

 

 

 

 

 

 

 

 

 

 

- As we discuss the text with the 

students, we want to hear how they 

feel about the treatment of Rosa 

Parks based on what they have read 

thus far. We also want to 

understand the evidence they can 

come up with evidence that points 

 

 

 

 

 

 

 

 

 

 

- Students will be informed 

that there are neither right 

nor wrong responses in this 

segment. They will be 

required to justify their 

reasoning with sound 
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Time/Duration To Do Documents and/or Remarks Rationale for Activity 

 

 

 

 

 

 

- We will ask students: 

i. Based on what we have read 

thus far, how do you think Rosa 

Parks and other persons of 

colour were treated during that 

time period? 

ii. How might they feel about it? 

iii. Why do you say so? 

 

- We also want to give focus to the other 

characters mentioned in the story – the 

other side characters. This is important 

as they add ideas into the narrative and 

also inform us of the feelings or 

emotions of the other characters e.g. the 

other passengers on board the bus 

together with Rosa Parks, Rosa Parks’ 

grandfather, the bus driver, etc. 

- We will continue to read pages 43 – 44 

of the CKLA reader to the students and 

continue with the questions below: 

toward the notion of unfairness. 

We also want the students to be 

able to see events unfolding from 

the perspective of the protagonist – 

Rosa Parks.  

 

 

 

 

 

 

 

 

 

 

 

 

- We will distribute a worksheet 

(Appendix I) for students to think 

about how the different characters 

in the narrative might be feeling 

and to look for evidence within the 

text to support their responses. The 

final row in this worksheet will 

give students an opportunity to fill 

in a quote from any part of the 

narrative that they might have felt 

strongly about and note down how 

that character might have been 

feeling at that point in time and 

evidence from the narrative 

that informs them as such.  

 

 

 

 

 

 

 

 

 

 

 

 

 

- This activity allows us to 

hear the voices of the 

students and help us to 

understand what they are 

thinking. As this is a 

relatively new activity to the 

students, we would need to 

scaffold their learning and 

get them used to 

questioning their own 

thinking and rationalizing it 

with evidence from the text.  
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Time/Duration To Do Documents and/or Remarks Rationale for Activity 

i. Based on what we have read 

thus far, what would be some 

evidence that helps inform you 

of the impression(s) you might 

have of the sentiments or 

emotions of the characters? Why 

might you say so? 

 

suggest evidence from the text 

which informs them so.  

4. 5 min - We will round up the lesson by debriefing the students on the following points: 

i. What makes a narrative compelling is the fact that the author writes in accordance with a larger theme; 

ii. The author gives specific examples the protagonist within the narrative went through that expand on the larger 

theme – in this instance – unfair/unjust treatment; 

iii. The author also provides further examples through the lens of the supporting characters within the narrative to give 

emphasis to the central theme that is being discussed in the narrative; and 

iv. Link this lesson to the subsequent lesson that the students will be learning in Social Studies about Segregation. 
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Appendix B 

Facilitation Plan for Professional Development Workshop – Teachers’ Conference 2023 

Title of Session:  Building a Culture of Self-efficacy & Motivation in our Classrooms – Exploring Thinking Routines  

Full Name of Presenter:  Au Yard Wah 

Full Name(s) of Co- 

presenter(s) 

(max. four): 

N.A. 

Preferred Modality: ☐ Seminar (Onsite session with manipulatives or interactivity) 

☐ Workshop (Online session with breakout rooms) 

☐ Webinar (Online session; lecture-style) 

Synopsis 

Title:  

Building a Culture of Self-efficacy & Motivation in our Classrooms – Exploring Thinking Routines 

Purpose: 

This session focuses on how teachers develop questioning routines and dispositions to make students thinking visible. This provides learners an 

opportunity to build upon the ideas and knowledge of one another, to develop great self-efficacy and motivation resulting in them becoming better learners. 
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Approach: 

A mini project was conducted with an elementary school in the USA to study the students’ responses to the use of questioning techniques in the 

classroom. Research has shown that concepts of understanding and thinking are core to the development of deep learning. Ritchhart and Church (2020) 

further posit that competencies that are demonstrated by learners who possess positive beliefs and attitudes become even more motivated as learners when 

they tap into inter and intra-personal abilities of collaboration. 

Miscellaneous: 

Such questioning techniques can also be applied across all other domains so that students become agents of their own learning.  

Objectives: 

At the end of the session, participants will be able to: 

 

1. Make use of thinking visible routines through questioning techniques and dialogues in the classroom to deepen students’ learning 

 

2. Create a classroom that aims to increase the motivation of students via the intentional construction of learning activities 

 

 

Time/Duration Activities / Tasks Purpose / Description Resources 

5 min - Participants to key in 3 keywords or 

phrases related to how they would 

get students to engage with different 

types of texts when enacting their 

language lessons 

- Tuning in 

- Provides a sense of the 

strategies participants are 

using with their learners to 

i. Pre-reading Article 

https://www.learningsciences.com/blog/five-

tips-for-engaging-students-in-a-close-

reading-of-text/ 

ii. Mentimeter App  

Word Cloud Activity 

https://www.learningsciences.com/blog/five-tips-for-engaging-students-in-a-close-reading-of-text/
https://www.learningsciences.com/blog/five-tips-for-engaging-students-in-a-close-reading-of-text/
https://www.learningsciences.com/blog/five-tips-for-engaging-students-in-a-close-reading-of-text/
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Time/Duration Activities / Tasks Purpose / Description Resources 

engage them with the text that 

they are reading 

 

15 min Sharing the original lesson flow suggested 

by the Core Knowledge Language Arts 

(CKLA) and getting participants to think 

about and jot down: 

- What might be 1 

change/enhancement they would 

like to make to the lesson design 

The following sequence would be how the 

group work/breakout room would be 

conducted: 

 

- Firstly (5 min): Participants will 

work individually and list down one 

aspect of the lesson that they may 

change/enhance and the 

rationalization behind it. 

- Secondly (5 min): Participants will 

pair up with another participant and 

together, they will decide whose 

idea, between both, is a better one. 

If they can, they could synthesize 

both ideas to further enhance their 

original ideas. 

- This process helps 

participants understand the 

value of conversations within 

a classroom – adding onto 

original ideas, seeing 

different perspectives, and 

even the possibility of 

synthesizing ideas by building 

upon other ideas. 

- The process by which the 

participants build upon one 

another’s ideas, by making it 

visible through dialogue, 

enacts a ‘live’ demonstration 

of what they might possibly 

do with their students in the 

classroom. 

- This activity is a modification 

to the “4-2-1” Summarize 

(Boutz et al, 2012) strategy. 

Instead of using it to 

summarize key facts, I am 

using it here to get the 

participants to work on their 

thinking collaboratively. 

- The CKLA Scope and Sequence 

Document (Appendix C) 

- The Core Standards for State 

Education in US document 

http://www.corestandards.org/wp-

content/uploads/ELA_Standards.pdf 

 

 

 

 

 

 

 

 

 

- The original lesson flow from the 

CKLA document as documented in a 

PowerPoint slide (Appendix D) 

http://www.corestandards.org/wp-content/uploads/ELA_Standards.pdf
http://www.corestandards.org/wp-content/uploads/ELA_Standards.pdf
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Time/Duration Activities / Tasks Purpose / Description Resources 

- Lastly (5 min): The pair of 

participants will work jointly with 

another pair of participants. They 

will discuss the agreed-upon 

enhancements. The 2 pairs will then 

further decide whose idea, between 

each pair, is the better one. If 

possible, it would be best if they are 

able to synthesize their ideas to 

further enhance them.  

 

(p.728 of the Teaching for 

Deeper Learning Text) 

- It is also a demonstration to 

the participants that when we 

are presented with tools and 

strategies, there is no stopping 

us from making 

enhancements to best suit the 

context and needs of our 

learners/audience. 

10 min Debrief from the above activity 

- Call upon 2 – 3 groups of 

participants to share on: 

a. Final idea the group agreed 

upon 

b. How the experience was like 

for them 

 

 

  

5 min Link what participants have done to the 

notion of metacognition and deep learning 

 

- Link to why questioning and 

getting students to think about 

their own thinking and 

building upon the ideas of one 

another is critical in the 

English Language Classroom 

- Also, impress on participants 

the transferability of the skills 

 

10 min - Based on the enhancements that the 

participants have made – draw links 

to those that I have made in the 

original CKLA lesson flow and the 

rationalization behind it as well as 

- Proposed changes I made to the lesson 

plan (Appendix A) 

- Accompanying worksheets created for 

the purpose of the lesson (Appendixes 

H and I) 

- Summarised feedback from Students  
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Time/Duration Activities / Tasks Purpose / Description Resources 

the feedback provided by my partner 

teacher and the students 

 

demonstrated across all 

domain areas in education. 

- Link to the literature reviews 

done, based on what the 

various researchers in their 

expert domains have studied. 

 

(Appendix G) 

- Summarised feedback from Partner 

Teacher (Appendix F) 

10 min - Link the entire presentation done 

thus far with the theories of 

motivation and self-regulated 

learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- To tie the entire presentation 

back to the objective of the 

presentation – that when we 

are intentional about our 

design in the classroom – 

helping students deepen their 

learning and tapping on 

metacognitive strategies, we 

can help students make 

connections and see the 

relevance in their learning – 

this, in turn, leads to an 

increase in their motivation 

and regulation which will 

lead to higher levels of self-

efficacy. 

 

- To also allow participants to 

know that it takes courage to 

try and even if things do not 

go as per our original intent, 

NA 
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Time/Duration Activities / Tasks Purpose / Description Resources 

- Share the limitations of the inquiry 

project 

we can always tweak and 

adopt a growth mindset to try 

to meet the initial intended 

outcomes of our study. 

 

 

 

 

  



 

Appendix C
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Appendix C 

Original Deck of Slides for Teaching Close Reading 
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Appendix D 

CKLA Reader – Personal Narratives 
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Appendix E 



 

Appendix F 

S/N. Question Response rephrased 

1. What did you think was the 

highlight of today’s lesson? 

The teacher felt that all the students were actively engaged throughout the lesson and the 

discussion that occurred was rich and cantered around the narrative of Rosa Parks’ and the 

feelings that came through from it.   

2. How do you think the students 

responded to your lesson?  

The teacher observed that the students enjoyed the discussion and how they were able to 

put themselves into the shoes of the protagonist and other characters.  

 

The teacher also felt that the time given for the discussions and for the students to voice 

their thoughts, opinions, and feelings were important.    

3. Do you think that you would 

conduct more lessons of this 

nature? Why or why not?  

The teacher would like to consider incorporating more student-led discussions based on 

the stories they are reading so that they would take greater ownership of their own learning.  

  

4. What were some ‘aha’ moments 

for you as you were conducting 

the lesson?  

The teacher observed how it was interesting how students made connections to what had 

happened with Rosa Parks during her time to what was possibly still happening in today’s 

context.   

5. What do you think might be 

limitations for you in conducting 

lessons of such nature?  

The teacher shared that the current curriculum did not quite give them the opportunity to 

veer too far from it. Though it was shared that there might be certain challenges in adapting the 

worksheets to help students deepen their learning, the teacher is open to adopting questioning 

techniques through the discussion of texts with students.   

6. Any other personal thoughts on 

today’s lesson?  

The teacher felt that the lesson was very successful and allowed students to have a deeper 

understanding of the text. It was also observed that this understanding was demonstrated in the 

students’ ability to better able to handle the end-of-story assessment.   
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Appendix G 

Notion of Unfairness 

Perspectives From a Person of 

Color 

Why? Perspectives From a Person 

Who is White 

Why? 
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Appendix H 

Looking for Details 

Quote What do you think might be some 

emotions/sentiments felt by Rosa Parks and 

other characters 

Why do you say so? 

 

““Let me have those seats,” because 

they were the front seats of the black section.” 

 

 

 

Sense of _____________________ by 

Rosa Parks, the gentleman and the two women.  

 

 

 

“…the man in the window seat next to 

me stood up. … saw that the two women 

were also standing.” 

 

 

Sense of _________________________ by 

the man and the two women.  

 

 

 

 

 

 

 

“…my grandfather would have his 

gun right by the fireplace, or if he had his 

one-horse wagon going anywhere, he always 

had his gun at the back of the wagon.” 

 

 

Sense of ___________________ by Rosa 

Parks grandfather. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sense of ________________________ by   

 

___________________________________ 

 

___________________________________ 
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